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INTRODUCTION

ECPAT International’s Child and Youth Participation Strategy 2024 – 2029 states the 
organization’s “commitment to work hard to create the conditions for [child] participation 
to be meaningful, empowering, influential, systematic and safe.”1 Acknowledging that 
“the usual approaches have failed”, ECPAT recognizes the primary shortcoming as adults’ 
“hesitation and reluctance to engage with children in general, including survivors, in building 
appropriate and fit-for-purpose prevention and response strategies, as [is] their right, but also 
as an imperative to ensure adequacy with their needs.” The model GREATER Adult Support for 
Child Participation was developed to address this key obstacle and achieve more substantive 
adult support for meaningful child participation in addressing child sexual exploitation and 
abuse.

Models are meant to capture ways of working that will help operationalize an organization’s 
strategy effectively, thus realizing identified organizational goals. A model can guide decision 
makers toward transformation, indicating the principles by which leaders guide their teams, 
how colleagues interact with each other, and how they collaborate with the communities 
with which they work. Bridgespan has noted that, “Many organizations find that their key 
challenges have more to do with the way people work together—or fail to do so—than with 
structures or management systems.”2 It is therefore necessary to align an organization’s 
cultural norms with their decision-making style, to establish the context in which adults and 
children will work safely, equitably, and effectively together to achieve the desired impact.

To achieve this, it is important that ECPAT establish adult buy-in and support for their 
overall child and youth participation (CYP) strategy, hence the development of this model 
to help operationalize and guide subsequent deepening of child and youth participation in 
preventing and responding to child sexual exploitation as outlined in the ECPAT’s strategy 
for 2024-2029.
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BACKGROUND 

WHAT IS THE MODEL BASED ON? 

The Lundy Model

ECPAT has already adopted the Lundy model for children’s participation (right) that posits four 
elements—space, voice, audience, and influence—as essential for child participation. ECPAT 
has noted that one of the key challenges when implementing a child’s right to participate is 
indeed to find ways to ensure that adults go beyond simply listening to children; that they take 
children’s views seriously and are open to being influenced by them; and that they integrate 
them when appropriate to inform practices and policies. Despite ECPAT members having 
widely adopted the Lundy model, there is limited evidence that the concepts of audience 
and influence have been successfully operationalized in practice. 

FIGURE 1 
Lundy Model - Child Participation

Moreover, the Lundy model appears to place space and voice first, when audience –and 
sometimes influence—must sometimes be enacted before an organization can meaningfully 
create the spaces for children’s voices to be heard. This is where adults’ openness to children’s 
participation, and the value they place on it, is essential.
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We therefore conducted a literature review (see Resources at the end of the document) and 
developed the model based on common challenges for achieving meaningful CYP, and 
how others have tackled those challenges.

WHO THE GREATER MODEL IS FOR AND  
HOW IT SHOULD BE USED?

ECPAT International Secretariat

ECPAT members and partners

Any civil society organizations (CSOs) seeking to support the creation of meaningful 
spaces for influence for children and youth

Local or national government decision makers

This toolkit includes sessions with participatory activities for the above target audiences.

to lay the groundwork for child and youth participation by familiarizing them with the 
key concepts in the model

encouraging adult interlocutors to reflect on their attitudes and behaviors about 
including children and youth in their work

planning, designing, implementing, monitoring activities with children and youth 
from, mobilization to research to advocacy

WHAT’S IN THE MODEL GUIDE?

Introduction to and unpacking of the model and its components

Activities to help explore and challenge adults’ views on children’s rights, agency, and 
capacities to participate in the prevention of CSEA, according to children’s developing 
capacities. If any of the concepts are unclear in the explanation, try the activity to help 
unpack it.

Tools that can be contextualized to challenge unconscious bias; social perceptions 
and norms about children; children’s agency; children’s roles in society; children’s 
developing sexuality and rights—including the right to be protected, and to create 
safe spaces, avenues, and practices to more systematically consult children and more 
effectively take children’s views into account.

Activities to engage with adults in creating the spaces, the audience, and the capacity 
to take children’s views into account to influence policies and practices.

Contextualization guidance to be used with local actors.
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THE GREATER ADULT SUPPORT FOR 
MEANINGFUL CHILD PARTICIPATION 
MODEL

The model for GREATER Adult Support for Child Participation therefore speaks directly to 
the issues of audience and influence: in order for adults to be an adequate audience for 
children and be prepared to act upon their views such that it will lead to them having an 
influence in decision-making processes, adult interlocutors first need to overcome some 
of their own presumptions and un/conscious biases about children, and about adult/child 
working relationships. Adult interlocutors must first do the work of being open to children’s 
participation.

The model is a progressive and interlinking set of principles that build upon each other to 
create a receptive adult audience for child participation and allow for children’s influence at 
various levels of policy and practice. As such, it is useful for a range of adult interlocutors, from 
adult facilitators of activities with children to local and national policymakers. It is meant to 
assist organizations to implement meaningful child participation in both policy and practice 
by opening the organizational culture to the beneficial possibilities of child participation. This 
means not only creating avenues for children to voice their views but for adults to be open 
to absorbing and integrating them in order to strengthen the protection of children from 
sexual exploitation and abuse. Designing a participatory process that intentionally applies 
each principle in the model and recognizes their connectivity will ensure that it is meaningful 
and therefore much more likely to be successful.3
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UNPACKING 
THE MODEL:
 
Each letter in the acronym

         GREATER

stands for a principle that is essential for 

achieving meaningful participation of 

children. It is important to note that these 

principles focus primarily on challenging 

adult attitudes and beliefs about children, 

not on priming children for participation 
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AUDIENCE

G – Generation and gender sensitivity

Generation and gender sensitivity are important preconditions for 
adults to be able to work effectively with children. Recognizing and 
respecting these axes of difference (and similarity) can make for 
more productive intergenerational collaboration.

Generation sensitivity
‘Generational sensitivity’ means being aware of coming from different generations or being 
born during different eras. Being born in different era from others with whom you collaborate 
may mean that you have different world views, informed by the specific social and historical 
contexts in which you were born.

Generations can be understood as cultural 
phenomena. Through their shared experience, a 
‘generation’ comes to develop a common 
consciousness, or ‘generational’ identity. It is 
important to be aware of how this generational 
identity has shaped us and our own views, as it has for 
others. The sociologist Karl Mannheim believed that 
generational consciousness made social change 
possible: “generations act as collective agents and 
(cultural) bearers of social transformation, based on 
the socialization of cohort members during their 
formative years.”4,5 Generations were traditionally 
thought of as local or national, but with advances in 
information and communication technology as well 
as economic interconnectedness over the late 
nineteenth and early twentieth centuries, generations 
are increasingly thought of as ‘global’ in nature.6 
Being aware of our own ‘generational location’ is 
therefore not always geographically or even 
metaphorically bound but is structural, in the same 
way we might think of ‘class location’.7

Adultism and childism
Adults often make generation-based assumptions 
about children that can be either disparaging (“Kids 
these days…”) or sympathetic (“Kids have a lot to deal 
with these days…”), but they may not always consult 
children on what they see as the factors that define 
their generation. Inability to consider generational 
differences can lead to adultism: adult prejudices 
against children. Adultism can therefore constitute age-
based discrimination, or what some call childism, discrimination against children stemming 
from overlapping childist, racist, sexist, and ableist prejudice against children.8 Some social 
theorists have tried to turn this negative framing of childism on its head by reconceptualizing 

ADULTISM 
refers to oppressive forms of 
adults’ power over children.

CHILDISM  
(negative framing, like racism) 
refers to the discursive 
practices that uphold adult 
norms and supremacy 
in society. It consists of 
prejudice, discrimination, or 
antagonism directed against 
someone who is between 
0-18 years old, based on the 
belief that adults are superior.

CHILDISM 
(positive framing, like 
feminism) represents efforts 
to include children equally 
with adults; to respond to 
children’s marginalized 
experiences by critiquing 
fundamental normative 
assumptions to critically 
restructure historically 
engrained norms of adultism.
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it in positive terms, more akin to feminism or environmentalism.9 Whatever framing of the 
term we utilize, our goal with building generational sensitivity should be to deconstruct 
adultism and reconstruct more age-inclusive social spaces free of discrimination.

Intergenerational power relations

Aside from wanting to avoid age-based discrimination, it will be helpful for adults to be open 
to children’s views if they have a better sense of what generational considerations inform 
those views. Moreover, generational sensitivity is key to understanding children’s agency as 
embedded within social worlds which are largely organized and ordered by adults.10

These intergenerational relations and power differences will certainly factor into your work 
and can become an obstacle if one remains ignorant of them; they can result in resistance 
(conscious or unconscious) to children’s participation, effectively silencing children’s abilities 
to share their knowledge and express their opinions.11,12

It is important that adults working with children remember their implicit authority and are 
held accountable for their generational responsibilities to create empowering experiences 
for their young collaborators. To minimize these power differentials, it helps to think of these 
collaborations as reciprocal and intergenerational: children and adults need each other if 
they are to meet their organizational goals and effect positive social change.13 To this end, 
we should employ approaches to children’s participation that strive to reduce generational 
power differences, to transform the social norms that uphold them.14

The Generation Gap—which differences  
make a difference?

Gender Sensitivity

Similarly, gender sensitivity is about raising awareness and understanding about how 
gender identity affects one’s life. This awareness helps prevent gender stereotyping and 
misinformation. It is also fundamental to challenging gender biases and power dynamics 
that can affect child participation.

For starters, sex is different from gender. Sex refers to “the different biological and physiological 
characteristics of males and females, such as reproductive organs, chromosomes, hormones, 
etc.” Gender refers to “the socially constructed characteristics of women and men – such 
as norms, roles and relationships of and between groups of women and men”.15 Gender is 
thus about the meanings and values attached to the biological designations of sex. Both 
are often viewed as binary (male/female), but numerous societies have long acknowledged 
three or more genders, and even more have historically recognized gender diversity from 
pre-colonial times to the present.16,17  This makes gender more dynamic, as cultural gender 
roles and expectations change over time and across different social contexts.

ACTIVITY 1: 

https://www.un-redd.org/glossary/gender-sensitive
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Children learn gendered social 
norms from a very young age—and 
adults often ‘gender’ children even 
before they are born, once they 
learn of the sex of a child in utero. 
As such, it is one of the most basic 
aspects of individual and collective 
identity. Gender identities intersect 
with generational identities (and 
other identity markers such as 
race, class, abilities, status, etc.) to 
produce certain social possibilities 
and constraints. How others view 
you as male, female, older, or 
younger may affect how you are 
able to move through society. For 

example, in a patriarchal society, older men are often granted authority and may therefore 
feel entitled to take up more space, talk more frequently (even if women are perceived to 
be speaking more frequently), and make decisions on behalf of the group with limited or 
no input from others. Younger women, by contrast, may feel that they cannot speak up, 
even internalizing others’ views of them as having less to contribute. Such dynamics can 
adversely affect the ways we go about collecting knowledge about a topic like CSEA. In past 
studies, ECPAT has noted a gender asymmetry in the availability of evidence regarding CSEA, 
especially in relation to young male survivors, who are commonly overlooked or discouraged 
from reporting due to pervasive cultural assumptions about CSEA.

Gender sensitivity is as equally important as generational sensitivity for working with children. 
Understanding the contextual realities and gendered social norms can help us collaborate 
effectively with children.19 Moreover, cultivating a critical awareness of generation and 
gendered power dynamics—as well as how these intersect with other social identities 
(i.e. intersectionality)—can help combat multiple forms of oppression, bring about more 
equitable behavior change, and instill empathy into both personal and commonly held view 
about genders —an important pre-condition for the CYP process.

It should be noted that today’s younger generations, especially those born in the late 20th 
and early 21st centuries, have developed much more fluid notions of gender—against which 
older generations have pushed back. This can produce tensions in collaborative spaces if 
adults continue to reassert their more rigid notions of gender on younger, more gender-fluid 
participants. On the other hand, social media is also flooded with material reasserting rigid 
gender norms and attitudes. We do not necessarily have to subscribe to the same definitions 
of gender, but we must have respect for the differences if collaborations are to be productive.

GENDER
Socially Constructed and 
Enacted Roles and Behaviors 
Man/Woman/Other
Masculine/Feminine
Gender Non-Conforming 

SEX
Biological: XY or XX

Male/Female/Intersex
Chromosomes

Sex Organs
Hormones

Health Is Affected by Both Sex and Gender – American 
Medical Women’s Association

https://www.amwa-doc.org/sghc/
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Labels

The Johari Window

R – Reflexivity
A related principle to the above is 
reflexivity. Reflexivity refers to the 
practice of critically examining one’s 
own biases and assumptions that can 
unconsciously impact our observations 
and interpretations of others’ behaviors. 
Reflexivity starts with self-awareness and a 

sense of our own positionality, or acknowledging the subjective 
standpoint from which we observe and interpret the world. As 
with gender and generational sensitivity, we need to recognize 
how our subject position (age, gender, race, social position, dis/
ability, etc.) impacts how we move through the world and relate 
to others. Our knowledge of the world therefore reflects the 
conditions in which it is produced and—at some level—reflects 
the social identities and social locations of the people who (re)produce that knowledge.

Reflexivity plays a significant role in leadership and practice: promoting self-awareness and 
challenging preconceived notions in your organization can help break bad habits, fostering 
better performance and innovation.,  This is essential when trying to increase meaningful 
child participation in organizational structures. It is not enough to ‘let kids in’; we must 
challenge adult biases and limiting beliefs about children if we are to create receptive spaces 
for children to give their inputs—and to have them incorporated into policy and practice.

Reflexivity is a process of learning—and unlearning—our unconscious biases. To be receptive 
to children’s contributions, we need to acknowledge the power dynamics of knowledge 
production—not only what reasons children have for participating, but also what adults get 
out of child participation. Investigating these dynamics may offer a more comprehensive 
understanding of what we can accomplish together.24

Reflexivity - critically 
examining one’s 
own biases and 
assumptions 

Positionality - 
the subjective 
standpoint from 
which an individual 
observes and 
interprets the world

ACTIVITY 2: 

ACTIVITY 3: 
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Expectation setting for CYP

Objections to child participation, especially around sensitive issues like CSEA, often arise 
not only out of the multiple and intersecting forms of oppression already mentioned but 
from lingering colonial attitudes about childhood and children, in that they may stem 
from Western conceptualizations of childhood.25,26 This can be true both when pushing child 
participation and when operating from a position of protectionism that actually prevents 
meaningful participation. Western formulations of childhood tend to emphasize children’s 
vulnerabilities over their capabilities (especially in regard to children in the Global South, and 
marginalized groups like girls or differently abled children), thus constructing them as lacking 
competence and requiring adults’ protection from harm—which then becomes as excuse 
for constraining their full participation.27,28 Similarly, objections can be based on patriarchal 
attitudes about children’s abilities to contribute.

To be truly reflexive, then, we need to decolonize concepts of child participation and child 
protection by being aware of colonial bias and trying to overcome it—not just when it involves 
global North-South relations but when it has to do with patriarchal attitudes that inform our 
knowledge of children and childhood more broadly.29 This involves taking children’s views 
seriously when engaging in discussions about CSEA. Though CYP in matters concerning CSEA 
require particular safeguards, recognizing that what qualifies as ‘too sensitive’ for children is 
highly contextual and may be quite different for “children who experience enduring legacies 
of colonialism”30 than for those who have not. It is also about recognizing that children have 
a right to participate in decision-making that affects them, and moreover that engagement 
can be protective by keeping children informed.31

Decolonizing CYP—Taboo!

E – Ethical symmetry –avoiding a priori assumptions 
A means of achieving reflexive practice in organizational settings is to 
strive to treat children according to the principle of ethical symmetry. 
Ethical symmetry means “taking into account the social and cultural 
positioning of children in their particular circumstances.”32 This 
approach considers not only the above concerns about generation, 
gender, coloniality, and pervasive cultures of protectionism, but also 
codes of ethics (local and global, formal, and informal) and collective 
professional responsibilities necessary for meeting the ethical demands 
of meaningful child participation.

At its core, ethical symmetry is about pursuing our work with 
children similar to how we work with adults; that is, making no 
a priori assumptions before actually meeting them and getting 
to know their stated needs and experiences. It involves entering 
into dialogue that recognizes commonality as it also honors 
difference.33 From this staring point, any differences between 
working with children and adults are allowed to arise according 
to the concrete situation of children with whom we engage. 
These differences may include such considerations as their ages 

Ethical symmetry – 
taking into account 
the social and 
cultural positioning 
of children in 
their particular 
circumstances.

ACTIVITY 4: 

ACTIVITY 5: 
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(working with 8-year-olds will be different from working with 18-year-olds) and other factors 
(gender, social status, etc.), but it may also account for other contextual factors such as their 
historical marginalization—meaning that we would work with them as we would with any 
other underrepresented group. Once we establish what differences make a difference to the 
children with whom we work, we can adjust our practices accordingly.

Avoiding a priori assumptions about  
children—At What Age?

Deploying ethical symmetry in our work with children may involve developing a set of 
strategic values to which individuals and teams can anchor the tactics required in everyday 
practice in order to work both reflexively and ethically with children.

Developing a set of strategic values for CYP

A – Affirming children’s expertise
Attending to the above 3 principles will open us to providing a more 
receptive audience for children’s expertise on their own lives. 
Maintaining an attitude of receptivity to contributions from children 
involves constant maintenance of sensitivities, reflexiveness, and 
application of ethical symmetry.

It should be noted that adult 
interlocutors tend to either under- 
or over-invest in child participatory 
projects. While under-investment 
(i.e. resistance, skepticism) in child 
participation is more common, over-
investment can also pose problems 
for child participation: adult facilitators 
can be so enthusiastic about 
participation that they inadvertently 
encroach on the participatory space 
and forget to let children lead. Either 
type can inadvertently reimpose the 
‘adult gaze’ in collaborations meant 
to privilege children’s perspectives. 
Overcoming this tendency requires 
regular reflection by the adults 
involved so that they back off and 
keep the children’s concerns front 
and center. It is a continual process of 
checking one’s adultist tendencies to 
want to intervene.

THE ADULT GAZE’S IMPACTS ON 
PARTICIPATION:
UNDER- VERSUS OVER-INVESTMENT

The adult gaze can often limit youth 
participation in research, typically 
through under-investment in 
participation. Involving adolescents and 
youth, not only as peer researchers but 
as co-creators of knowledge (Cheney, 
2019), can be a hard sell. Stakeholders 
can hold varying ideas about what level 
of participation should be afforded to 
young people in a project, especially 
when the threshold for what constitutes 
youth participation is relatively low. 
I have worked on projects where 
stakeholders assumed that soliciting 
young people’s views as informants 
was sufficiently ‘participatory’ and were 
sceptical about young people’s abilities 
to conduct research. 

ACTIVITY 6: 

ACTIVITY 7: 
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Overcoming the Adult Gaze

One way of doing this is to adopt a stance of methodological immaturity.35 This means 
admitting adult vulnerability and fallibility: rather than assuming that adults are the experts, 
methodological immaturity acknowledges that adults are in fact employing child participation 
in order to seek types of knowledge that they don’t currently possess. This positioning suggests 
that adults are the ones in “a position of incompleteness and immaturity”.36 Realizing this 
interdependency makes it easier to recognize that children, especially survivors of CSEA, are 
the experts on their own lives; they have experiences that adults do not—from which we can 
learn if we listen carefully.

ACTIVITY 8: 

To increase adult buy-in and confidence in meaningful youth participation, my team 
needed to address such assumptions about young people’s capabilities as well as 
concerns about data and research quality. But we also had to assure young people who 
had internalized the adult gaze that they did indeed have knowledge to contribute 
and were capable of carrying out research.

The adult gaze can also impede research through over-investment in youth 
participation, as in research I coordinated for Oak Foundation on Adolescents’ 
Perceptions of Healthy Relationships (APHR). Since previous research had indicated 
that adolescence is a crucial time for the development of gender equitable behaviours 
and attitudes (Kågesten et al., 2016), Oak commissioned a participatory study ‘to 
explore and better understand adolescents’ perceptions, views and practices regarding 
healthy relationships’ in their programmes in Eastern Europe and East Africa.

Oak and our organisational partners in Bulgaria and Tanzania were already sold on 
the idea of youth participatory research, but we still felt that we needed to discuss 
and agree upon the parameters of that participation. We found that our local partners 
tended to be so enthusiastic about youth participation that they would sometimes 
step in and ‘over-supervise’ youth peer researchers. We had to keep reminding each 
other to step back and not take over from the youth peer researchers as they were 
finding their feet.

— Overcoming the Adult Gaze 
in Participatory Research with Young People

Kristen Cheney, 2023



GREATER
Adult Support for Meaningful Child Participation in Preventing and Responding to Child Sexual Exploitation and Abuse 14

Who’s an “expert” anyway!?

INFLUENCE

T – Trauma-informed Transformation
If child participation is to have a transformational influence on our work, 
we must be sure that it is not at the expense of children’s safety and 
well-being. In other words, we need to ensure that we conduct our child 
participatory activities in trauma-informed ways that avoid harm and  
re-traumatization.

There has been a persistent historical 
reluctance to involve children in CSEA 
prevention efforts because of the 
belief that it may cause them stress 
or harm.37 What we often overlook 
is that surviving trauma is itself a 
legitimate form of expertise. “Children 
with lived experience of trauma, 
can uniquely inform our theoretical 
understanding,”38 which is why their 
perspectives can be insightful for 
organizational programming and 
lead to transformational approaches 
to preventing CSEA. Moreover, young 
survivors of CSEA have reported that 
participating in group activities has led 
them to develop new understandings 
of their abuse that have helped them 
to cope, heal, and recover.39 In this 
respect, engaging in trauma-informed 
activities is also transformative for 
young survivors.

Despite the potential payoffs of trauma-informed child participatory practice, the pitfalls are 
many, and the challenges must be acknowledged. It is essential to maintain high safeguarding 
standards (See ECPAT International Child Safeguarding resources: Child Safeguarding - 
ECPAT) and to engage children in age- and developmentally appropriate ways so as to 
mitigate the risks.40

Facilitators of child participatory activities are therefore instrumental in mediating young 
survivors’ experiences of participation and their potential outcomes. It is thus vital to equip 
facilitators with adequate knowledge, skills, and experience to yield positive results.41 They 
should be trained in age-appropriate methods of participation while also being mindful 
not just of individual trauma but of intergenerational and historical trauma and how these 
may also affect certain children, depending on their family and community’s traumatic 
experiences. Participation is most successful when their age, developmental capacities, and 
life circumstances are considered.42

INTERGENERATIONAL TRAUMA: 
family members are likely to have 
experienced their own trauma. Like 
their children, caregivers’ challenging 
behaviors may be most productively 
viewed as maladaptive responses to 
their own trauma.

Historical trauma affects populations 
that have experienced cumulative 
and collective trauma over multiple 
generations… 

Children within these families may 
exhibit signs and symptoms of 
trauma—such as depression, grief, 
guilt, and anxiety—even if they have 
not personally experienced traumatic 
events.

ACTIVITY 9: 

https://ecpat.org/child-safeguarding/
https://ecpat.org/child-safeguarding/
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Effective training cannot be achieved in a single workshop or session; it often requires 
ongoing engagement with facilitators, children, service providers, and decision-makers. 
Since trauma-informed practice requires awareness of trauma’s effects on everyone involved, 
their engagement is necessary in order to work toward systems change. “Adult learners also 
need to hear messages many times, and in a variety of ways, before they are likely to change 
their behavior.”43 Experiential learning is also important. Regular practice, input, and dialogue 
are therefore critical for buy-in and successful implementation. In the end, successfully 
incorporating children’s expertise can also improve an organization’s child safeguarding 
measures.44 For example, it is important to learn when it is best to refer others to trauma 
counselling and have those resources available.

Learn about the types of trauma

E – Empowerment

Following the above principles can open more doors to child 
participation’s influence on policy and practice through the genuine 
empowerment of children. Psychologist Rita Olson has written, “…
children need to be adequately empowered to liberate the child’s 
autonomous voice and activate their powers of action. This involves an 
understanding of children as opinion-forming and social individuals, 
who play an active part in social relationships.”45 She lists four key factors 
that promote a sense of empowerment as a prerequisite for being an 

active participant in interaction with adults: information, autonomy, recognition, and alliance.

 
 
 
 
 

ACTIVITY 10: 

Sense of 
Empowerment
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Information – experience of coherence
Children, as with adults, need to be well informed of the purpose and objectives of their 
participation if they are to give consent. Information is also necessary to set the groundwork 
for participation by allowing children to reflect on the tasks and objectives of an activity, 
share their views, and make informed choices—but perhaps most importantly, it allows 
children to assess for themselves whether they are competent to meet adults’ expectations 
of them.

It is therefore vital that adult interlocutors recognize their duty to provide adequate 
information for children to make informed choices about their own participation. Children, 
in turn, have the right to decline invitations to participate once they receive and assess 
the information for themselves. Children may choose not to engage if expectations are 
unclear, they doubt their ability to meet expectations, establish ownership, and/or they are 
uncertain that their contributions will be respected or have impact—and that is their right. 
On the other hand, clarity about a participatory activity’s purpose and process can engender 
a sense of competence and excitement about the possibilities, stimulating children’s sense 
of agency and control over the circumstances of their participation.46

Autonomy – space to form your views and express yourself
To participate effectively, a child must maintain a sense of self-determination. Article 5 of 
the UN Convention on the Rights of the Child (CRC) tasks adults with creating the space for 
children to exercise their rights—but to have an influence, it is not enough to just create the 
space for free and safe expression, though providing the structures and frameworks is also 
important. “In practice, this means meeting the child with a belief in his competence and self-
worth, and by conveying a genuine interest and need for the child’s contribution, giving the 
child an independent role in the collaboration.”47 This psychological form of empowerment 
embraces the child’s inner strengths and self-confidence, thus strengthening the child’s 
ability to assert themselves.

Recognition – the need to feel heard and be taken seriously
It is important that children feel ‘seen’ in participatory processes, as this also leads to 
increased self-confidence and self-respect. Though Lundy places recognition in the 
category of audience, “Recognition as an empowerment element to promote active and 
real participation will [also] concern the experience of dignity and respect in meeting the 
adult in the authoritative role and an experience of having a significant value.”48

Recognition strengthens children’s sense of self as well as a sense of equality with adults, 
thus breaking down the power differentials: “Without an attitude of recognition, there is 
a risk that the child will have challenges in breaking away from the adults’ expectations 
and views, thereby reducing the child’s autonomous voice. Recognition therefore becomes 
important to convey confidence, respect, and equality, which invites the child to promote 
their own thoughts, reflections, and views on a matter.”49

Alliance – the power of collaboration
That sense of self-worth is an important factor in establishing the collaborative relationship. 
“A collaborative dimension of child participation emphasizes that both the child and the 
adult have meaningful roles that can contribute in their own way to the collaboration 
process. Such an understanding of collaboration implies not only an acceptance of, but also 
a necessity for, different points of view and perspectives… In this manner, the participants 
depend on each other, and the effect of the collaboration would have been difficult to 
generate alone… Such a process involves mutual orientation, inspiration, understanding 
and influence.”50
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This kind of empowerment yields transformative participation, recognizing children’s assets, 
capabilities and abilities, thus unlocking the potential knowledge with children (rather than 
about or for them) and to facilitate their engagement in service and policy development.51

How can we share our power with children?

R – Respect for 
children’s capabilities
The above steps will ideally 
lead to renewed respect not 
only for children’s 
capabilities and potential 
contributions to 
programming and policy 

goals, but for children’s rights to participation. 
‘Respectful participation ’is listed as one of the 9 
requirements for meaningful child participation 
listed in the 2009 UN Committee on the Rights of 
the Child’s General Comment No.12, ‘The Right of 
the Child to be Heard’.52 ECPAT’s survey 
conducted in 2023 for the development of the 
child and youth participation strategy, also 
identified respect as a ‘key ingredient’ for 
establishing safe and meaningful child and youth 
participation. This included respect for 
boundaries and perspectives, and ‘not degrading 
or humiliating children and youth who may not 
behave conventionally or express a questionable 
opinion.’

In recent research with young survivors of CSEA, 
for example, ‘respect’ took on several dimensions: 
respecting children’s time and expertise; 
considering how professionals respond and 
intervene in group discussions; and recognising 
the importance of respecting the wider family 
and community.53 Respect must be mutual 
among children and adults, including leaders, 
staff, parents, and community members.

Reflecting on the GREATER CYP journey

A collaborative approach 
enabled the YPRs [youth 
peer researchers] to 
acknowledge their 
worth that could have 
remained unknown 
because of intersecting 
vulnerabilities, societal 
disapproval, and 
marginalizing discourses. 
[YPR] Hari narrated her 
story of this assumed 
inadequacy, her inability 
to write or contribute in 
any way to the research. 
She later acknowledged 
how transformed she 
was by her participation, 
described how her 
friends now believe in 
her and consult her, and 
spoke of the respect she 
now has from her family.

—Young Mothers as 
Peer Researchers in a 

Collaborative Study
Annah Kamusiime, 2023

ACTIVITY 11: 

ACTIVITY 12: 
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CONCLUSION

Following these progressively interlinking principles and exercises, we can build a culture of 
inclusiveness that respects children’s views and recognizes and integrates their contributions 
to the work we do on their behalf. Remember, child participation can be meaningfully 
incorporated in various activities, including:

See Booth & Johnson (2022) in the Resources section for more information on how to 
integrate child participation at each of these levels.54 Please also consult this GREATER model 
and training guide for how to incorporate these principles into everyday practices. Because 
achieving meaningful child participation is a process, feel free to repeat various exercises—
individually or as a group—whenever you feel you need a refresher.

Together with children, we will make our impact GREATER!

1. 	 Organizational / Operational

2. 	 Programmatic / Grant-making

3. 	 Influencing (advocacy, strategic partnerships, communications)

4. 	 Monitoring, Evaluating, Learning, and Researching
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Like the model, the activities below are progressive and interlinking exercises to help 
adult interlocutors internalize the principle, so as to create a receptive adult audience 
for child participation and open space for children’s influence at various levels of policy 
and practice. They will thus assist in implementing meaningful child participation in 
both policy and practice by internalizing each of the principles in GREATER model, 
opening organizational culture to the beneficial possibilities of child participation. 

ACTIVITIES

However, they are also designed 
flexibly, in such a way that you can 
do them individually or as a group, 
as a complete training or as select 
stand-alone activities, depending 
on organizations’ or individuals’ 
prior knowledge and needs. Each 
activity lists the approximate time 
it takes to complete it. Taken all 
together, these activities should take 
no more than 11 hours to complete. 
However, if you decide to do them as 
a training module, you should allow 
ample time in between sessions for 
adequate absorption and reflection. 
It is therefore recommended that 
you take 2 full days to complete the 
training. 

You may also repeat most activities as 
refresher exercises to help maintain 
adult openness to meaningful child 
participation. 

In sum, these activities comprise 
a participatory process that 
intentionally applies each principle 
in the model and recognizes their 
connectivity in order to will ensure 
that child participation is done 
meaningfully, and is therefore more 
likely to succeed.
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GENERATION/GENDER SENSITIVITY

Name of the 
activity

1.	 The Generation Gap: which differences make a difference?

Type of 
exercise

Individual/group

Objectives To gain a greater understanding and appreciation of what shapes each 
generation;

To consider ways in which that shapes our ideas of members of that 
generation;

To identify gaps and similarities, and how each of these open ways to 
work together. 

Timing 45’-1 hr

Resources 
needed

Flipcharts and markers

Instructions 5’ - Identify the different generations represented in your group (e.g. 
Baby Boomers, Gen X, Millennials, Gen Z, or whatever terms are used in 
your context).

15’ - Divide up according to those groups. Each chooses a representative 
who leads the discussion and a secretary who writes on a flipchart 
sheet what characterizes your group, e.g. what historical events, cultural 
markers (styles, fashions, music, etc.), technological advances, etc. have 
shaped you as a generation? If time remains, discuss How have these 
things made you what you are as a generation? Jot down all answers, 
and debates those where people in the group may disagree.

5’/group - Each group representative presents their generation to the 
entire group what their group discussed.

20’ - Once all generations have presented, the moderator asks all 
participants to observe similarities and differences, e.g. one group 
may have experienced national tragedy, whereas the others have 
not. However, some groups may also have had similar experiences or 
cultural markers that are similar. The moderator leads a discussion that 
points to any generation gaps.

Debrief Given the above discussion, how does the group view their 
generational differences and similarities? How can a better 
understanding of what has shaped each generation lead to more 
cooperation and collaboration to overcome any generation gaps?
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Resources/ 
Tip sheet

In generation group discussions, encourage groups not to overthink 
it; group members should shout out ideas as fast as the secretary 
can write them down. Once the pace slows and people stop coming 
up with new ideas, they can discuss and reflect on the items they’ve 
written on the flipchart.

The moderator should try to maintain the group’s focus on mutual 
understanding as well as where both gaps and similarities that open 
possibilities for collaboration.

Individuals and single generations can also reflect on these questions 
personally.

Elements to 
consider / to 
highlight

GENERATION/GENDER SENSITIVITY
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GENERATION/GENDER SENSITIVITY

Name of the 
activity

2.	 Labels

Type of exercise Group

Objective To get a better understanding of how we label ourselves and 
others—and of the assumptions and values we attach to those 
labels.

Timing ~1 hr

Resources 
needed

Flipchart paper/posterboard, markers, sticky notes

Instructions 5’ -Each participant is given a piece of flipchart paper/posterboard/
sticky notes. They write down their own gender/generation identity 
(and other pertinent) labels on the paper/posterboard (e.g. young 
man, millennial, etc.).

10’ - Each member flips their sheet down/toward them. On the other 
side, let half the group go around and write how they label the other 
half on their own sheets—without the owner of the sheet looking at 
what others write.

5’ each – When all have had a turn, the owner of each chart reveals 
the labels they gave themselves, then turns over the sheet to see 
what others wrote about them. Moderator asks participants, how do 
they differ? How does that make you feel? What values, behaviors, 
and stereotypes do they attach to the label(s)? Do these differ from 
how you see yourself? How do they influence your social behaviour 
and your view of yourself? 

Debrief What do we learn from this exercise about how labels help or hinder 
our understandings of others and how to work well with them? How 
do you think your labels of children might affect them?

Resources/ Tip 
sheet

•	 You might make a list of labels for people to choose from, or you 
can leave it open to allow people to explore labels more broadly, 
beyond the conventional gender and generation labels.

•	 If they deem it a safe space and topic, the moderator may ask the 
group about gender/generation/sexuality labels that are meant 
to be hurtful and their impact. Discuss how certain groups have 
attempted to reclaim labels used to hurt them as empowering 
ones that build solidarity.

Elements to 
consider / to 
highlight
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GENERATION/GENDER SENSITIVITY

Name of the 
activity

3.	 The Johari Window  
https://www.mindtools.com/au7v71d/the-johari-window

Type of exercise Individual/Group

Objective To develop better self-awareness of your conscious and unconscious 
biases. It can also be used as a personal development tool, and to build 
better working relationships.

Timing ~1 hr

Resources 
needed

Paper, pen / flipchart, markers

Instructions See https://www.mindtools.com/au7v71d/the-johari-window
or https://www.storyboardthat.com/articles/b/johari-window#
for full instructions.

Debrief Tailor the debrief discussion to the exercise’s implications for working 
well with children. For example, which adjectives led themselves to 
working with children and how might participants move more of those 
traits from the Blind or Hidden Areas to the Open Area?

Resources/ Tip 
sheet

•	  The results will differ depending on who is involved. For example, if 
someone works with multiple teams, one group might see them as 
dynamic, but another might think they are distant.

•	  Feedback and disclosure can only flourish, and enable people to 
expand their Open Areas, in an environment with high levels of 
trust and a culture of honest, constructive communication. Some 
individuals, organizations and cultures have an open and accepting 
approach to feedback, but others do not. If using the Johari 
Window as a group activity, make sure that people give feedback 
constructively and sensitively.

•	  It is also important to make sure that no one feels pressured to share 
confidential information, or to disclose anything that makes them feel 
uncomfortable. It may be wiser to facilitate feedback and disclosure 
on a safe, one-on-one basis, rather than in a group setting.

Elements to 
consider / to 
highlight

•	  You can use this exercise to compare what you consider to be your 
own strengths and weaknesses to others’ perceptions of them.

•	  You can use the Johari Window in your organization to build 
trust, develop self-awareness, and improve understanding and 
interpersonal relationships with your colleagues.

 

https://www.mindtools.com/au7v71d/the-johari-window
https://www.mindtools.com/au7v71d/the-johari-window
https://www.storyboardthat.com/articles/b/johari-window
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REFLEXIVITY

Name of the 
activity

4.	Expectation Setting for CYP

Type of exercise Group Discussion

Objective To set realistic expectations for what the organization will get out of 
CYP, as well as what the children participating should get out of it.

Timing 30-45 min.

Resources 
needed

Flipchart/whiteboard, pens/markers

Instructions Prepare one flipchart sheet/whiteboard for your organization (place 
the title at the top), and one for ‘Child participants’. Place 3 columns 
under each title. Label them GOALS, BARRIERS, and ACTIONS

ORGANIZATION/CHILD PARTICIPANTS
GOALS BARRIERS ACTIONS

10’ - Give people 5 minutes to consider the following questions, then 5 
minutes to write down their answers in the correct column. 

•	  ORG: What organizational goals do you hope to achieve through 
CYP? Identify any barriers to that goal.

•	 CHILDREN [if already working with children, ask them! If not, try to 
answer based on experience]: What do they expect to get out of it? 
What are barriers to fulfilling their expectations?

15’- Discuss the organizational objectives and try to come to a 
consensus on how they rank the objectives in order of importance. 
If children have filled out the ‘Children’ side, they can also rank their 
side. If adults fill it out, it can be set aside to compare against what 
child participants say when the organization engages them.

20’ – Discuss the obstacles to those objectives. How can the 
organization overcome them? Write these suggestions in the Action 
column.
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Keep in mind that sometimes conflicts of interest may arise 
between organizational values and children’s expectations. It may not 
always be possible to reconcile them, in which case it is important 
to communicate why, to set healthy boundaries. For example, if 
children’s expressed interests go against the organization’s values—
e.g. their wishes compromise the organisation’s duty to protect—it is 
important to establish those boundaries from the outset... But part 
of the challenge is also to allow for reflection on those boundaries, 
and revision of them if doing so allows for a solution that doesn’t 
compromise core values.

Debrief The ‘overcome’ column becomes a kind of action list that you can 
post to remind members of the work they need to do to achieve 
meaningful child participation. You can even assign each action to 
an appropriate team member(s). This list will become the basis for 
Activity 7: Developing a set of strategic values for CYP.

Resources/ Tip 
sheet

You can tick off items on the action list as they are achieved, 
especially practical items—but keep in mind that some action items 
might involve a process needing constant attention, such as attitude 
adjustment or overcoming biases against children. Keeping it posted 
still acts as a reminder that it is something to work on every day. 

Elements to 
consider / to 
highlight

We don’t want CYP just for the sake of it, or it risks not be 
meaningful—or worse, tokenist. This is why it is important for the 
organization to be clear and explicit about their objectives for child 
participation.

REFLEXIVITY
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REFLEXIVITY

Name of the 
activity

5.	 Decolonizing Child and Youth Participation: Taboo!

Type of exercise Individual/group

Objective To highlight the importance of language in shaping our perceptions 
and relationships with partner communities.

Timing ~1 hr

Resources 
needed

Paper/flipchart/whiteboard, pen/markers

Instructions Brainstorm and list at least 10 words or phrases that come to mind 
when thinking of the communities and/or target groups your 
organization supports, e.g. child survivors of CSEA.

Words you cannot use (Taboo!):

•	 Empowered

•	 Victim(s)

•	 Minority/special groups

•	 Grassroots

•	 Beneficiaries

•	 Underserved

•	 Marginalized

•	 Resilient

Reflect on the words you have chosen:

•	  Are the words you are using predominantly positive or negative in 
nature?

•	  Do the words imply a power dynamic between you and the 
community/target group?

•	  What do these words reveal about your perception of the 
community/target group?

•	  What do these words indicate about your perception of your 
relationship with those communities?

•	  Reflect on why you hold these perceptions. Are they based on 
assumptions about the community/target group rather than 
truth or personal experience?



GREATER
Adult Support for Meaningful Child Participation in Preventing and Responding to Child Sexual Exploitation and Abuse 27

•	  Are there different words you would like to associate with the 
community to describe an equitable and respectful relationship? 
How would you like them to change?

•	  Reflect on the necessary changes in your own behavior and 
organizational practices to align with these desired words.

Debrief Certain words have been designated as “taboo” to encourage 
you to think beyond commonly used terms and explore different 
perspectives and descriptions. The activity promotes self-awareness 
and critical examination of language used to characterize 
communities, which can lead to a deeper understanding of power 
dynamics and potential biases. By consciously choosing words 
that foster respect, equity, and empowerment, and by aligning our 
behaviors with these words, you can strive for more meaningful 
and transformative engagements that address the priorities and 
concerns of your partner communities.

Resources/ Tip 
sheet

Adapted from DA Global. (2023). Framework to Decolonize Child and 
Youth Philanthropy. Elevate Children Funders Group (ECFG).  
https://elevatechildren.org/publications-decolonizing, p. 116.

See also Terminology Guidelines for the Protection of Children from 
Sexual Exploitation and Sexual Abuse:  
https://ecpat.org/wp-content/uploads/2021/05/Terminology-
guidelines-396922-EN-1.pdf

Elements to 
consider / to 
highlight

This exercise can yield different lists of words when thinking of 
different communities and/or target groups, e.g. children vs. adults. 
Doing this exercise for multiple communities/target groups and 
then comparing them can also be telling for how you work with 
them, and how you can decolonize that work.

 

 

 

 

 

REFLEXIVITY

https://elevatechildren.org/publications-decolonizing
https://ecpat.org/wp-content/uploads/2021/05/Terminology-guidelines-396922-EN-1.pdf
https://ecpat.org/wp-content/uploads/2021/05/Terminology-guidelines-396922-EN-1.pdf
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ETHICAL SYMMETRY

Name of the 
activity

6.	Avoiding a priori assumptions about children: At What Age?

Type of exercise Group

Objective Christensen & Prout have written, “…ethical practice is tied to 
the active construction of…relationships and cannot be based in 
presupposed ideas or stereotypes about children and childhood”  
(p. 484).

The object of this exercise is therefore to explore where those 
presupposed ideas come from, and to try to ‘unpack’ the 
assumptions behind them.

Timing ~1 hr

Resources 
needed

Survey software

Instructions 	9 Answer the questions in the At What Age? Quiz (feel free to pick 
amongst those on the list):

	9 At what age is it appropriate to leave a child alone without adult 
supervision?

	9 At what age is it appropriate for a child to be given responsibility 
for care of other children?

	9 At what age is it safe to allow a child to use a sharp knife (e.g. 
kitchen knife) without supervision?

	9 At what age should children be allowed to leave school?

	9 At what age should children be allowed to take a paid job?
	9 At what age should children be offered sexual education? 

	9 At what age should children be allowed to access and use the 
internet?

	9 At what age should boys/girls be allowed to engage in sexual 
activity? (this can be asked as two separate questions, which often 
also reveals some interesting assumptions about gender and 
sexuality)

	9 At what age should girls be allowed to engage in sexual activity?

	9 At what age should people first be held responsible for criminal 
acts (liable to be taken to court and risk imprisonment)?

	9 At what age should children be informed of their rights?

	9 Answer the questions in the At What Age? Quiz (feel free to pick

	9 At what age should children be consulted about something 
concerning them?
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Instructions 	9 At what age should children be allowed to make specific decisions 
on their own, e.g. where they want to study or what work they 
would like to do?

	9 At what age should children be involved in policy development 
on:
•	 the care they receive at school?

•	 the way services like health or justice other are delivered to 
them

•	 the strategies that concern them – particularly on protecting 
them from violence?

	9 At what age should people first be allowed to vote (in local or 
national elections)?

Share survey results. Ask people to share why they answered how 
they did. 

GUIDING QUESTIONS:
What are the ideas and stereotypes we hold about children? 

On what did you base your answers?
	9 Ideas about what is best for the child/youth?

	9 Ideas about what is best for society’?

	9 Ideas about child/youth development?

•	 A child’s developing competencies / dexterity?

•	 A child’s developing sense of responsibility? 

•	 A child’s developing understanding of right and wrong?

•	 Which child?? When you close your eyes to picture a child, 
what do they look like?

	9 Ideas about what is formally permitted (e.g. in national laws/
international conventions)?

	9 Other criteria?

How does it inform the way we engage with children?

Debrief In closing, be sure to summarize with the following points:
•	  Every society may have different norms regarding childhood and 

youth (and so may different people within a society)

•	  Different social groups within societies may give different answers, 
and

•	  These perspectives may change over time

•	  Informed by history, ideology

ETHICAL SYMMETRY
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Debrief KEY POINTS:
•	 Children and youth are defined by their places in social/political 

systems

•	 The idea of ‘childhood’ and ‘youth’ as specific life stages, separated 
from adulthood, are not universal

•	 ‘Child’ and ‘youth’ are relational terms as well as descriptions of a 
person in a particular life stage

•	 Childhood and youth are socially constructed; biological 
immaturity is assigned social meaning

Resources/ Tip 
sheet

Christensen, P., & Prout, A. (2002). Working with Ethical Symmetry in 
Social Research with Children. Childhood, 9(4), 477-497.  
https://doi.org/10.1177/0907568202009004007

Participants can take the quiz before the session, so that the session 
is just used to unpack the results. Stress that they should answer 
without discussing it with others, and without thinking too much; 
just put in the first number that comes into their heads.

The discussion moderator should probe people’s answers to 
why they answered how they did to try to get at the underlying 
assumptions, e.g. if a question deals with a policy area, why and how 
was a certain age decided? Were children involved in creating that 
policy?? If the question is social in nature, what ideas about children 
informed it? Tradition, culture, economics? Does the answer differ 
if we think of a girl vs a boy (e.g. age of consent)? Poor vs wealthy 
child? A child of an earlier generation vs a child of this generation?

Elements to 
consider / to 
highlight

This exercise works best in a diverse group, as it demonstrates how 
contextual the answers given are. In a homogenous group, it is 
important to try to unpack the assumptions that underlie things 
like policy (e.g. the ‘Straight-18’ position often used in inter/national 
law and policy) in order to denaturalize it and get participants to 
consider how it was constructed over time.

ETHICAL SYMMETRY

https://doi.org/10.1177/0907568202009004007
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ETHICAL SYMMETRY

Name of the 
activity

7.	 Developing a set of strategic values for CYP

Type of exercise Group

Objective To align your organization’s values and culture with meaningful CYP.

Timing ~1 hr

Resources 
needed

Any existing strategic plan and/or values

Instructions Have a look at your organization’s vision and mission. Where does 
CYP fit in? 

Look at the action list from Activity 4: are there any that you can 
translate into strategic values?

Discuss: What are the values that will move your CYP strategy forward 
and help you achieve your goals? If your organization already has a 
set of strategic values, which ones lend themselves well to achieving 
greater CYP? Are there any you would have to add?

See also the activity on organisational capacity assessment

Debrief

Resources/ Tip 
sheet

This exercise can be done in conjunction with your organization’s 
strategic planning. Values are important for strategic planning 
because if everyone demonstrates the same values, passion and 
purpose when they come to work, then they are going to be working 
toward the same goal, regardless of what the strategic plan is.

The hardest part of strategic planning is not figuring out what to do; 
it is aligning your team with them and then doing what is needed to 
achieve your goals. If you have values alignment early, your strategic 
plan will be implemented much easier.

Christensen & Prout, who coined the phrase in ethical symmetry, 
suggest:

•	 consider ways to enable children to protect their own interests 
through [participation] (p. 489).

•	 …the rights, feelings and interests of children should be given as 
much consideration as those of adults (p. 493).

•	 The aim should be to develop a set of strategic ethical values 
that can give organizations the flexibility to meet the very varied 
circumstances that they may encounter while also providing 
an anchor for their practice. Dialogue with child participants 
would not only help to sharpen organizations’ knowledge and 
internal professional discussions but also treat the increasing 
involvement of children in their activities with the respect that it 
deserves (p. 495).
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Elements to 
consider / to 
highlight

Maintaining ethical symmetry is a continuous process. We need to 
renegotiate ethical relations among all participants anew all the time. 
Let differences in experiencing the world emerge throughout the 
process and keep updating your organizational strategies for working 
with children.

ETHICAL SYMMETRY
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AFFIRMING CHILDREN’S EXPERTISE

Name of the 
activity

8.	Overcoming the Adult Gaze

Type of exercise A game employing the visual of encroaching on Circles of Support 
(‘out of bounds’ when overstepping their roles)

Objective To recognize when we are likely to encroach on children’s 
participation by reasserting adult authority, ‘help’, or protection.

Timing ~1 hr

Resources 
needed

Outdoor space; chalk (where this is lacking, you can also do it 
‘virtually’ by drawing the circles on a board/flipchart and placing 
sticky notes as proxies for people).

Instructions Draw a series of concentric circles for 
each level of adult involvement (decision 
makers, adult supervisors, etc.) The middle 
circle is for child participants. These are 
the Circles of Support.

Choose a moderator and representatives 
for each level of support, including 
a volunteer to play the role of child 
participant in the middle.

Moderator reads out an example scenario, e.g.:

•	 a situation where children’s opinions may conflict with the 
organization’s values

•	 spaces / contexts / situations in which adults think children cannot 
be involved, e.g. to prevent harm? 

•	 when adults need to give appropriate info?

•	 when child participants need privacy in order to successfully 
perform a given task

Whenever participants are tempted to intercede in the scenario, 
they should step forward into the appropriate circle.

Ask those in the circle into which another has just stepped: 

•	 How does it feel when the adults come into your circle?

•	 Is it helpful? Harmful? Necessary? 

•	 What are the consequences of that intervention?

Have group discuss the responses. Where the child and adult may 
disagree or be at odds, can a middle way be established that does 
not override the child’s perspective? 
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Ask adult/child how the adult should back up/step out to return to 
their place.

OTHER DISCUSSION QUESTIONS: 
When did adults choose not to step in? Why? 

Debrief Even where stepping in may be considered ‘appropriate’—for safety 
reasons, for example, we need to realize how it feels for children and 
be able to back up, to maintain a position as an affirming audience 
for children’s expertise.

Resources/ Tip 
sheet

Adapted from Cheney, K. E. (2023). Overcoming the Adult Gaze in 
Participatory Research with Young People. In B. Percy-Smith, N. P. 
Thomas, C. O’Kane, & A. Twum-Danso Imoh (Eds.), A New Handbook 
of Children and Young People’s Participation: Conversations for 
Transformational Change (pp. 44-52). Taylor & Francis. 
https://www.routledge.com/A-Handbook-of-Children-and-Young-
Peoples-Participation-Conversations/Percy-Smith-Thomas-OKane-
Imoh/p/book/9781032007397

TIPS:
The scenarios are written for a general audience, but you may 
replace them with scenarios particular to your group; scenarios 
that have happened, or are likely to happen, as you engage in child 
participatory activities.

You will also then learn how to use this technique to carefully 
consider when it is appropriate or necessary to step in, and/or how 
to re-establish the levels of support necessary for maintaining and 
affirming children’s expertise.

Elements to 
consider / to 
highlight

There is likely to be disagreement during this exercise. The trick is to 
work through it to (re)prioritize children’s expertise and maintain an 
adult position as an affirming audience for children’s participation—
even where circumstances challenge adults to assert their expertise 
and authority, they must think critically about when and how they 
should do that.

 

AFFIRMING CHILDREN’S EXPERTISE

https://www.routledge.com/A-Handbook-of-Children-and-Young-Peoples-Participation-Conversations/Percy-Smith-Thomas-OKane-Imoh/p/book/9781032007397
https://www.routledge.com/A-Handbook-of-Children-and-Young-Peoples-Participation-Conversations/Percy-Smith-Thomas-OKane-Imoh/p/book/9781032007397
https://www.routledge.com/A-Handbook-of-Children-and-Young-Peoples-Participation-Conversations/Percy-Smith-Thomas-OKane-Imoh/p/book/9781032007397
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AFFIRMING CHILDREN’S EXPERTISE

Name of the 
activity

9.	Who’s an “expert” anyway!?

Type of exercise Individual/group

Objective To help critically examine who you consider experts on the issues 
you work on and whose knowledge is prioritized.

Timing ~1hr

Resources 
needed

Paper/flipchart/whiteboard, pen/marker

Instructions 1.	 Take a moment to reflect on the notion of expertise within your 
work and how it may be influenced by colonial or patriarchal 
thinking.

2.	 Write down the areas or issues your organization focuses on. 
These can be specific topics, sectors, or themes related to your 
work.

3.	 Reflect on the following questions and write down your responses:

•	 Who do you typically consider as experts in the areas you work 
on? Identify specific individuals, organizations, or institutions 
that come to mind.

•	 What criteria or qualifications do you use to determine 
expertise? Consider the factors that contribute to someone 
being recognized as an expert in your field. Reflect on whether 
these criteria are influenced by colonial or hierarchical thinking.

•	 Whose knowledge and perspectives do you trust and prioritize? 
Reflect on whose voices and experiences you value the most 
in shaping your organizational strategies and decision-making 
processes. Do children come to mind? Why/not?

•	 Are there any voices or knowledge systems that have been 
historically marginalized or excluded within your philanthropic 
work? Consider whether certain perspectives or sources of 
knowledge have been undervalued or overlooked due to power 
dynamics and colonial/adultist thinking.

•	 How might colonial/adultist thinking impact the recognition 
and inclusion of children’s knowledge and expertise? Reflect 
on how colonial legacies and power imbalances may shape 
your understanding of expertise and influence your decision-
making processes.
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Instructions •	 Do your participatory approaches prioritize the inclusion 
of a diverse range of local organizations in your knowledge 
generation processes?

•	 Do you proactively and consistently seek out engagements 
with children to build your capacity and knowledge on the 
issues you work on? If so, do you see them as ‘experts’? Why/
not? Do you compensate them equally with adults for their 
skills, knowledge and time?

•	 To what extent do you support South-to-South learning and 
capacity exchanges between children as partners (on a scale of 
0-5)?

4.	 Take a step back and critically analyze your responses. Consider 
any patterns or biases that emerge from your reflections. Reflect 
on how colonial/patriarchal thinking may have influenced your 
perception of expertise and knowledge.

5.	 Identify specific actions or changes that can be made to 
challenge and decolonize the notion of child expertise within your 
work. Consider ways to amplify the most marginalized voices, 
recognize local knowledge systems, and create more inclusive 
decision-making processes.

6.	 Reflect on the potential impact of recognizing diverse forms of 
expertise, including that of children. Consider how broadening 
your understanding of expertise can lead to more equitable and 
effective philanthropic practices.

Debrief Write a summary of your reflections, highlighting the key insights 
gained and the actionable steps you plan to take to challenge and 
decolonize your thinking around child expertise within your work.

Resources/ Tip 
sheet

Adapted from DA Global. (2023). Framework to Decolonize Child and 
Youth Philanthropy. Elevate Children Funders Group (ECFG). https://
elevatechildren.org/publications-decolonizing, p. 120.

Elements to 
consider / to 
highlight

Individuals can reflect on these questions personally, or in relation 
to the organization. This can also be done as a group exercise with a 
moderator and a notetaker to record responses.

 
 
 
 
 
 
 
 

AFFIRMING CHILDREN’S EXPERTISE

https://elevatechildren.org/publications-decolonizing
https://elevatechildren.org/publications-decolonizing
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TRAUMA-INFORMED TRANSFORMATION

Name of the 
activity

10.	Learn about the types of trauma

Type of exercise Individual/group

Objective To help the organization achieve their CYP goals in a trauma-
informed way

Timing 15-30 min.

Resources 
needed

Index cards and writing utensils

Instructions Make flashcards with definitions and trauma types:  
https://www.nctsn.org/what-is-child-trauma/trauma-types

Have team members quiz themselves using the flashcards.
Discuss:
Which types affect our community/target group? How can we work 
with children in a trauma-informed way? (prevent re-traumatization, 
secondary trauma/compassion fatigue)

Debrief Be aware that any of the forms of trauma explored in this exercise 
can overlap with each other and affect the children you work with, 
not just CSEA. 

Resources/ Tip 
sheet

https://www.nctsn.org/what-is-child-trauma/trauma-types

RESOURCES FOR TRAUMA-INFORMED PRACTICE:
Recognizing the signs of trauma:
https://safesupportivelearning.ed.gov/sites/default/files/Trauma_101_
Activity_Packet.pdf

https://soulshoppe.org/blog/2022/09/19/trauma-informed-activities-
for-students/

https://blog.govnet.co.uk/justice/how-to-use-trauma-informed-
practice

https://www.thecenterofhope.org/wp-content/uploads/2019/10/
Trauma-Informed-Care-Resources-Guide-CPI.pdf
(lots of great resources)

Additional resources:
https://visibleproject.org.uk/wp-content/uploads/2023/08/Visible-
Childhood-Sexual-Abuse-and-Trauma-Informed-Practice-v2.pdf

https://www.nctsn.org/what-is-child-trauma/trauma-types
https://www.nctsn.org/what-is-child-trauma/trauma-types
https://safesupportivelearning.ed.gov/sites/default/files/Trauma_101_Activity_Packet.pdf
https://safesupportivelearning.ed.gov/sites/default/files/Trauma_101_Activity_Packet.pdf
https://soulshoppe.org/blog/2022/09/19/trauma-informed-activities-for-students/
https://soulshoppe.org/blog/2022/09/19/trauma-informed-activities-for-students/
https://blog.govnet.co.uk/justice/how-to-use-trauma-informed-practice
https://blog.govnet.co.uk/justice/how-to-use-trauma-informed-practice
https://www.thecenterofhope.org/wp-content/uploads/2019/10/Trauma-Informed-Care-Resources-Guide-CPI.pdf
https://www.thecenterofhope.org/wp-content/uploads/2019/10/Trauma-Informed-Care-Resources-Guide-CPI.pdf
https://visibleproject.org.uk/wp-content/uploads/2023/08/Visible-Childhood-Sexual-Abuse-and-Trauma-Informed-Practice-v2.pdf
https://visibleproject.org.uk/wp-content/uploads/2023/08/Visible-Childhood-Sexual-Abuse-and-Trauma-Informed-Practice-v2.pdf
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Resources/ Tip 
sheet

Additional resources:
https://www.childandfamily.org/docs/One-Minute%20
Interventions%20for%20Traumatized%20Children%20&%20
Adolescents.pdf 

(exercises to do with children, by age group. P. 121+ for 13-18 yo’s)

TIPS:
After initial training, follow-up training and technical assistance can 
be provided in some or all of the following formats:

•	 Supervision, including case review, fidelity monitoring, and 
accountability

•	 Coaching and mentoring In-house “trauma consultants” or 
“trauma champions”

•	 Learning collaboratives

•	 Periodic “booster” trainings (face to face or via webinars)

•	 Newsletter tips and reminders about trauma symptoms, 
behaviors, and impact

Elements to 
consider / to 
highlight

Team members may be familiar with CSEA-related trauma but 
not with other forms that may affect the children in your target 
community.

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

TRAUMA-INFORMED TRANSFORMATION

https://www.childandfamily.org/docs/One-Minute Interventions for Traumatized Children & Adolescents.pdf
https://www.childandfamily.org/docs/One-Minute Interventions for Traumatized Children & Adolescents.pdf
https://www.childandfamily.org/docs/One-Minute Interventions for Traumatized Children & Adolescents.pdf
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EMPOWERMENT

Name of the 
activity

11.	How can we share our power with children?

Type of exercise Individual/group

Objective To define some practical means of establishing an atmosphere 
of child empowerment, and to set the stage for collaborative co-
production with children.

Timing 30-45 min.

Resources 
needed

Flipchart paper/whiteboard, pens/markers

Instructions Review the information in the Empowerment section of the 
GREATER model, as well as the strategic CYP values you came up 
with in Activity 7.

Using Olson’s 4 key factors, chart out what ‘information, autonomy, 
recognition, and alliance’ (Olson) will practically look like in your 
organization’s CYP practice.

INFORMATION – EXPERIENCE OF COHERENCE. HOW WILL YOU…
•	  provide adequate information for children to make informed 

choices about their own participation?

•	  stimulate children’s sense of agency and control over the 
circumstances of their participation?

AUTONOMY – SPACE TO FORM YOUR VIEWS AND EXPRESS 
YOURSELF. HOW WILL YOU…?
•	  meet children with a belief in their competence and self-worth?

•	  conveying a genuine interest and need for their contributions?

•	  give the child an independent role in the collaboration?

Sense of 
Empowerment
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Instructions RECOGNITION – THE NEED TO FEEL HEARD AND BE TAKEN 
SERIOUSLY. HOW WILL YOU…?
•	 Recognize the value of children’s contributions?

•	 Diminish the adult authoritative role?

ALLIANCE – THE POWER OF COLLABORATION. HOW WILL YOU…?
•	 Establish a process of mutual orientation, inspiration, 

understanding and influence for children?

•	 Ensure that this is done safely and ethically?

Try to answer these questions as specifically as possible. 

Debrief Keep the chart handy and refer to it when planning CYP activities.

Resources/ Tip 
sheet

This exercise can be done to provide practical guidance in general, 
but it can also be performed before each CYP activity as a refresher 
and to generate specifics for the CYP task at hand.

Elements to 
consider / to 
highlight

Olson: “Children usually contribute to matters that are initiated 
and defined by adults and therefore have a role that is not initially 
characterized by equality. Invitations to participate should therefore 
consider this skewed distribution of power and facilitate children’s 
sense of empowerment and the opportunity to influence the 
situation” (p.8).

 

 

 

 

 

 

 

 

 

EMPOWERMENT
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RESPECT FOR CHILDREN’S CAPABILITIES

Name of the 
activity

12.	  Reflecting on the GREATER CYP journey

Type of exercise Individual/group

Objective To reflect on each organization and individual’s journey into opening 
up to CYP, assessing how far they’ve come 

Timing ~1 hr

Resources 
needed

Paper and writing utensils

Instructions 15’ - Draw a visual representation of your journey through the 
GREATER model. You can depict that journey in any way you see fit. 
For example, it could be a map or a landscape, or through the model 
itself. Mark the journey with significant discoveries and obstacles. 
Have you arrived at your destination, or is there still a long way to 
go??

20’ - Have each team member share and explain their drawing (can 
do this within smaller groups if the group is large).

25’ - Discuss: What have you learned about your own attitudes 
about children’s capabilities throughout this journey? How do you 
now envision working with children in a manner that honors their 
potential contributions? How do you feel about your progress on this 
journey? What points on your journey do you suspect you may need 
to revisit?

Debrief

Resources/ Tip 
sheet

You may encourage people to post their pictures in a ‘gallery’ to 
share with others.
You may also decide to do one group drawing for your organization, 
with input from team members, to show common progress.

Elements to 
consider / to 
highlight

Keep in mind that opening adults to child participation may take 
some time, and it’s okay if some people aren’t ‘there’ yet. The goal 
for now is create an audience and the possibility for children to 
influence your organization. For many, they often aren’t convinced 
of children’s capabilities until they see them in action—and even 
then, they may need reminders to keep their unconscious biases, 
protectionist impulses, etc. in check. That’s okay. That is why many 
of the above exercises are designed as both group and individual 
exercises that team members can return to whenever needed.



GREATER
Adult Support for Meaningful Child Participation in Preventing and Responding to Child Sexual Exploitation and Abuse 42

RESOURCES - REFERENCES

Adami, R. (2023). Childism – on Adult Resistance to 
Children’s Rights. In R. Adami, A. Kaldal, & M. Aspán 
(Eds.), The Rights of the Child: Legal, Political and Ethical 
Challenges (pp. 127-147). Brill | Nijhoff. https://doi.org/
https://doi.org/10.1163/9789004511163_014

Alanen, L., & Mayall, B. (Eds.). (2001). Conceptualizing 
Child-Adult Relations. Routledge/Falmer. 
Alderson, P., & Morrow, V. (2020). The Ethics of Research 
with Children and Young People (2nd ed) (2nd ed.). Sage. 
https://methods.sagepub.com/book/ethics-of-research-
with-children-and-young-people/n1.xml
 
Bolgrien, A., Levison, D., & Vavrus, F. (2021). Generational 
Power in Research with Children: Reflections on Risk 
and “Voice”. In D. Levison, M. J. Maynes, & F. Vavrus 
(Eds.), Children and Youth as Subjects, Objects, Agents: 
Innovative Approaches to Research Across Space and 
Time (pp. 227-243). Springer International Publishing. 
https://doi.org/10.1007/978-3-030-63632-6_14
 
Booth, G., & Johnson, R. (2022). Weaving a Collective 
Tapestry: A Funder’s Toolkit for Child and Youth 
Participation. https://elevatechildren.org/publications-
cyptoolkit

Brinco, C., & Collins, T. M. (2016). Exploring Tensions in 
Child Participation in International Child Protection 
Briefing Note. https://www.torontomu.ca/content/
dam/international-canadian-child-rights-partnership/
publications/icpnc-briefing-note-exploring-tensions-
in-child-participation-in-international-child-protection-
october-2016-final-3.pdf
 
Cheney, K. E. (2018). Decolonizing Childhood Studies: 
Overcoming Patriarchy and Prejudice in Child-related 
Research and Practice. In S. Spyrou, R. Rosen, & D. T. 
Cook (Eds.), Reimagining Childhood Studies (pp. 91-
104). Bloomsbury. https://www.bloomsbury.com/ca/
reimagining-childhood-studies-9781350019225/
Cheney, K. E. (2023). Overcoming the Adult Gaze in 
Participatory Research with Young People. In B. Percy-
Smith, N. P. Thomas, C. O’Kane, & A. Twum-Danso Imoh 
(Eds.), A New Handbook of Children and Young People’s 
Participation: Conversations for Transformational 
Change (pp. 44-52). Taylor & Francis. https://www.
routledge.com/A-Handbook-of-Children-and-Young-
Peoples-Participation-Conversations/Percy-Smith-
Thomas-OKane-Imoh/p/book/9781032007397
 
Christensen, P., & James, A. (2017). Research with 
Children: Perspectives and Practices (3rd ed.). Routledge. 
https://doi.org/10.4324/9781315657349
 
Christensen, P., & Prout, A. (2002). Working 
with Ethical Symmetry in Social Research with 
Children. Childhood, 9(4), 477-497. https://doi.
org/10.1177/0907568202009004007

 

Cody, C. (2017). ‘We have personal experience to share, 
it makes it real’: Young people’s views on their role in 
sexual violence prevention efforts. Children and Youth 
Services Review, 79, 221-227. https://doi.org/10.1016/j.
childyouth.2017.06.015

Cody, C., & Soares, C. (2023). Group work as a mechanism 
for the collective participation of children and young 
people with lived experience of child sexual abuse and 
exploitation: Practitioner briefing. https://www.our-voices.
org.uk/publications/group-work-as-a-mechanism-for-
the-collective-participation-of-children-and-young-
people-with-lived-experience-of-child-sexual-abuse-and-
exploitation-practitioner-briefing

DA Global. (2023). Framework to Decolonize Child 
and Youth Philanthropy. Elevate Children Funders 
Group (ECFG). https://elevatechildren.org/publications-
decolonizing

Dulieu, N., Feinstein, C., Jamieson, L., & Kapell, A. (2021). 
Working Together: Including children in research on 
violence against children – A Resource Pack for Research 
Practitioners. Global Partnership to End Violence Against 
Children in the Global EVAC Knowledge Network: A 
Forum for Users and Producers of Evidence. https://
resourcecentre.savethechildren.net/document/working-
together-including-children-research-violence-against-
children-resource-pack/

ECPAT International. (2024). Child and Youth Participation 
Strategy 2024 – 2029. https://ecpat.org/wp-content/
uploads/2024/10/ECPAT-International-Child-and-Youth-
Participation-Strategy-2024-2029.pdf

ECPAT International. (2022). Disrupting harm – 
conversations with young survivors about online child 
sexual exploitation and abuse. Global Partnership to End 
Violence against Children. https://ecpat.org/disrupting-
harm/

Ensor, M. O., & Reinke, A. J. (2014). African Children’s Right 
to Participate in their Own Protection. The International 
Journal of Children’s Rights, 22(1), 68-92. https://doi.org/
doi:10.1163/15718182-02201003
 
Evans, R. (2007). The Impact of Concepts of Childhood on 
Children’s Participation in Bhutanese Refugee Camps. 
Children, Youth and Environments, 17(1), 148-174. https://
dx.doi.org/10.1353/cye.2007.0117

Gallacher, L.A., & Gallagher, M. (2008). Methodological 
Immaturity in Childhood Research? Childhood, 15(4), 499-
516. https://doi.org/10.1177/0907568208091672
 
Greijer, S., & Doek, J. (2016). Terminology Guidelines for 
the Protection of Children from Sexual Exploitation and 
Sexual Abuse. ECPAT Luxembourg. https://ecpat.org/wp-
content/uploads/2021/05/Terminology-guidelines-396922-
EN-1.pdf 

https://doi.org/https:/doi.org/10.1163/9789004511163_014
https://doi.org/https:/doi.org/10.1163/9789004511163_014
https://methods.sagepub.com/book/ethics-of-research-with-children-and-young-people/n1.xml
https://methods.sagepub.com/book/ethics-of-research-with-children-and-young-people/n1.xml
https://doi.org/10.1007/978-3-030-63632-6_14
https://elevatechildren.org/publications-cyptoolkit
https://elevatechildren.org/publications-cyptoolkit
https://www.torontomu.ca/content/dam/international-canadian-child-rights-partnership/publications/icpnc-briefing-note-exploring-tensions-in-child-participation-in-international-child-protection-october-2016-final-3.pdf
https://www.torontomu.ca/content/dam/international-canadian-child-rights-partnership/publications/icpnc-briefing-note-exploring-tensions-in-child-participation-in-international-child-protection-october-2016-final-3.pdf
https://www.torontomu.ca/content/dam/international-canadian-child-rights-partnership/publications/icpnc-briefing-note-exploring-tensions-in-child-participation-in-international-child-protection-october-2016-final-3.pdf
https://www.torontomu.ca/content/dam/international-canadian-child-rights-partnership/publications/icpnc-briefing-note-exploring-tensions-in-child-participation-in-international-child-protection-october-2016-final-3.pdf
https://www.torontomu.ca/content/dam/international-canadian-child-rights-partnership/publications/icpnc-briefing-note-exploring-tensions-in-child-participation-in-international-child-protection-october-2016-final-3.pdf
https://www.routledge.com/A-Handbook-of-Children-and-Young-Peoples-Participation-Conversations/Percy-Smith-Thomas-OKane-Imoh/p/book/9781032007397
https://www.routledge.com/A-Handbook-of-Children-and-Young-Peoples-Participation-Conversations/Percy-Smith-Thomas-OKane-Imoh/p/book/9781032007397
https://www.routledge.com/A-Handbook-of-Children-and-Young-Peoples-Participation-Conversations/Percy-Smith-Thomas-OKane-Imoh/p/book/9781032007397
https://www.routledge.com/A-Handbook-of-Children-and-Young-Peoples-Participation-Conversations/Percy-Smith-Thomas-OKane-Imoh/p/book/9781032007397
https://doi.org/10.4324/9781315657349
https://doi.org/10.1177/0907568202009004007
https://doi.org/10.1177/0907568202009004007
https://doi.org/10.1016/j.childyouth.2017.06.015
https://doi.org/10.1016/j.childyouth.2017.06.015
https://www.our-voices.org.uk/publications/group-work-as-a-mechanism-for-the-collective-participation-of-children-and-young-people-with-lived-experience-of-child-sexual-abuse-and-exploitation-practitioner-briefing
https://www.our-voices.org.uk/publications/group-work-as-a-mechanism-for-the-collective-participation-of-children-and-young-people-with-lived-experience-of-child-sexual-abuse-and-exploitation-practitioner-briefing
https://www.our-voices.org.uk/publications/group-work-as-a-mechanism-for-the-collective-participation-of-children-and-young-people-with-lived-experience-of-child-sexual-abuse-and-exploitation-practitioner-briefing
https://www.our-voices.org.uk/publications/group-work-as-a-mechanism-for-the-collective-participation-of-children-and-young-people-with-lived-experience-of-child-sexual-abuse-and-exploitation-practitioner-briefing
https://www.our-voices.org.uk/publications/group-work-as-a-mechanism-for-the-collective-participation-of-children-and-young-people-with-lived-experience-of-child-sexual-abuse-and-exploitation-practitioner-briefing
https://elevatechildren.org/publications-decolonizing
https://elevatechildren.org/publications-decolonizing
https://resourcecentre.savethechildren.net/document/working-together-including-children-research-violence-against-children-resource-pack/
https://resourcecentre.savethechildren.net/document/working-together-including-children-research-violence-against-children-resource-pack/
https://resourcecentre.savethechildren.net/document/working-together-including-children-research-violence-against-children-resource-pack/
https://resourcecentre.savethechildren.net/document/working-together-including-children-research-violence-against-children-resource-pack/
https://ecpat.org/wp-content/uploads/2024/10/ECPAT-International-Child-and-Youth-Participation-Strategy-2024-2029.pdf
https://ecpat.org/wp-content/uploads/2024/10/ECPAT-International-Child-and-Youth-Participation-Strategy-2024-2029.pdf
https://ecpat.org/wp-content/uploads/2024/10/ECPAT-International-Child-and-Youth-Participation-Strategy-2024-2029.pdf
https://ecpat.org/disrupting-harm/
https://ecpat.org/disrupting-harm/
https://doi.org/doi:10.1163/15718182-02201003
https://doi.org/doi:10.1163/15718182-02201003
https://dx.doi.org/10.1353/cye.2007.0117
https://dx.doi.org/10.1353/cye.2007.0117
https://doi.org/10.1177/0907568208091672
https://ecpat.org/wp-content/uploads/2021/05/Terminology-guidelines-396922-EN-1.pdf
https://ecpat.org/wp-content/uploads/2021/05/Terminology-guidelines-396922-EN-1.pdf
https://ecpat.org/wp-content/uploads/2021/05/Terminology-guidelines-396922-EN-1.pdf


GREATER
Adult Support for Meaningful Child Participation in Preventing and Responding to Child Sexual Exploitation and Abuse 43

Hart, R. A., & Rajbhandary, J. (2003). Using Participatory 
Methods to Further the Democratic Goals of Children’s 
Organizations. New Directions for Evaluation, 2003(98), 
61-75. https://doi.org/https://doi.org/10.1002/ev.85
 
Hunleth, J. (2011). Beyond on or with: Questioning power 
dynamics and knowledge production in ‘child-oriented’ 
research methodology. Childhood, 18(1), 81-93. https://doi.
org/10.1177/0907568210371234
 
James, A. (2007). Giving Voice to Children’s Voices: 
Practices and Problems, Pitfalls and Potentials. American 
Anthropologist, 109(2), 261-272. https://doi.org/doi:10.1525/
aa.2007.109.2.261
 
Jiménez, E. (2021). Decolonising concepts of participation 
and protection in sensitive research with young people: 
local perspectives and decolonial strategies of Palestinian 
research advisors. Childhood, 28(3), 09075682211025587. 
https://doi.org/10.1177/09075682211025587
 
Kamusiime, A. (2023). Young Mothers as Peer Researchers 
in a Collaborative Study. Girlhood Studies, 16(1), 20-36. 
https://doi.org/10.3167/ghs.2023.160104
 
Kiili, J., Lehto-Lundén, T., Moilanen, J., Kannasoja, S., 
& Malinen, K. (2024). Collaborating with children: 
intergenerational research encounters. International 
Journal of Social Research Methodology, 1-14. https://doi.
org/10.1080/13645579.2024.2301848
 
Marshall, A., & Shepard, B. (2006). Youth on the Margins: 
Qualitative Research with Adolescent Groups. In B. 
Leadbeater, E. Banister, C. Benoit, M. Jansson, A. Marshall, 
& T. Riecken (Eds.), Ethical Issues in Community Based 
Research with Children (pp. 139-156). University of Toronto 
Press. https://dx.doi.org/10.3138/9781442674653-012

McNamara, P. (2021). Rights-Based Narrative Research: 
Empowerment of Children and Young People 
Experiencing Impacts of Trauma. In L. Moran, K. Reilly, & 
B. Brady (Eds.), Narrating Childhood with Children and 
Young People: Diverse Contexts, Methods and Stories 
of Everyday Life (pp. 377-402). Springer International 
Publishing. https://doi.org/10.1007/978-3-030-55647-1_16
 
Michail, S., Baird, K., Fattore, T., & Grace, R. (2023). 
Operationalising children’s participation: Competing 
understandings of the policy to practice ‘gap’. Children 
& Society, 37(5), 1576-1595. https://doi.org/https://doi.
org/10.1111/chso.12708
 
Milne, B. (2005). Is ‘Participation’ As It is Described 
by the United Nations Convention on the Rights of 
the Child (UNCRC) the Key to Children’s Citizenship? 
Journal of Social Sciences (Special Issue No. 9), 31-42. 
https://www.researchgate.net/publication/242170967_
Is_’Participation’_As_It_is_Described_by_the_United_
Nations_Convention_on_the_Rights_of_the_Child_
UNCRC_the_Key_to_Children’s_Citizenship

Moore, T., McArthur, M., Graham, A., Chalmers, J., Powell, 
M. A., & Taplin, S. (2021). Children and young people’s 
decision-making in social research about sensitive issues. 
Children’s Geographies, 19(6), 689-704. https://doi.org/10.1
080/14733285.2020.1866749
 
Mutua, K., & Swadener, B. B. (Eds.). (2004). Decolonizing 
Research in Cross-Cultural Contexts: Critical Personal 
Narratives. State University of New York Press. https://
sunypress.edu/Books/D/Decolonizing-Research-in-Cross-
Cultural-Contexts

Naker, D. (2007). From Rhetoric to Practice: Bridging 
the Gap between What We Believe and What We Do. 
Children, Youth and Environments, 17(3), 146-158. https://
doi.org/10.7721/chilyoutenvi.17.3.0146
 
Neelakantan, L., Fry, D., Florian, L., & Meinck, F. (2022). 
Adolescents’ Experiences of Participating in Sensitive 
Research: A Scoping Review of Qualitative Studies. 
Trauma, Violence, & Abuse, 0(0), 15248380211069072. 
https://doi.org/10.1177/15248380211069072
 
Ngutuku, E., & Okwany, A. (2017). Youth as Researchers: 
Navigating Generational Power Issues in Adolescent 
Sexuality and Reproductive Health Research. Childhood 
in Africa, 4(1), 70-82. 

O’Kane, C. (2000). The Development of Participatory 
Techniques: Facilitating Children’s Views about Decisions 
which Affect Them. In P. Christensen & A. James (Eds.), 
Research with Children (pp. 136-159). Falmer Press. 
Olsen, R. K. (2023). Key factors for child participation – an 
empowerment model for active inclusion in participatory 
processes [Hypothesis and Theory]. Frontiers in 
Psychology, 14. https://doi.org/10.3389/fpsyg.2023.1247483
 
Padilla-Petry, P., & Miño Puigcercós, R. (2022). 
Engaging Young People in a Research Project: 
The Complexities and Contributions of Using 
Participatory Methods with Young People in Schools. 
SAGE Open, 12(1), 21582440211068457. https://doi.
org/10.1177/21582440211068457
 
Page, A., Cense, M., & van Reeuwijk, M. (2023). Working 
with young peer researchers in sexuality studies: benefits, 
challenges and lessons learnt. Sexual and Reproductive 
Health Matters, 31(1), 2152550. https://doi.org/10.1080/26410
397.2022.2152550
 
Percy-Smith, B., Thomas, N. P., O’Kane, C., & Twum-
Danso Imoh, A. (2023). A New Handbook of Children 
and Young People’s Participation: Conversations for 
Transformational Change. Taylor & Francis. https://www.
routledge.com/A-Handbook-of-Children-and-Young-
Peoples-Participation-Conversations/Percy-Smith-
Thomas-OKane-Imoh/p/book/9781032007397

 

https://doi.org/https:/doi.org/10.1002/ev.85
https://doi.org/10.1177/0907568210371234
https://doi.org/10.1177/0907568210371234
https://doi.org/doi:10.1525/aa.2007.109.2.261
https://doi.org/doi:10.1525/aa.2007.109.2.261
https://doi.org/10.1177/09075682211025587
https://doi.org/10.3167/ghs.2023.160104
https://doi.org/10.1080/13645579.2024.2301848
https://doi.org/10.1080/13645579.2024.2301848
https://dx.doi.org/10.3138/9781442674653-012
https://doi.org/10.1007/978-3-030-55647-1_16
https://doi.org/https:/doi.org/10.1111/chso.12708
https://doi.org/https:/doi.org/10.1111/chso.12708
https://www.researchgate.net/publication/242170967_Is_'Participation'_As_It_is_Described_by_the_United_Nations_Convention_on_the_Rights_of_the_Child_UNCRC_the_Key_to_Children's_Citizenship
https://www.researchgate.net/publication/242170967_Is_'Participation'_As_It_is_Described_by_the_United_Nations_Convention_on_the_Rights_of_the_Child_UNCRC_the_Key_to_Children's_Citizenship
https://www.researchgate.net/publication/242170967_Is_'Participation'_As_It_is_Described_by_the_United_Nations_Convention_on_the_Rights_of_the_Child_UNCRC_the_Key_to_Children's_Citizenship
https://www.researchgate.net/publication/242170967_Is_'Participation'_As_It_is_Described_by_the_United_Nations_Convention_on_the_Rights_of_the_Child_UNCRC_the_Key_to_Children's_Citizenship
https://doi.org/10.1080/14733285.2020.1866749
https://doi.org/10.1080/14733285.2020.1866749
https://sunypress.edu/Books/D/Decolonizing-Research-in-Cross-Cultural-Contexts
https://sunypress.edu/Books/D/Decolonizing-Research-in-Cross-Cultural-Contexts
https://sunypress.edu/Books/D/Decolonizing-Research-in-Cross-Cultural-Contexts
https://doi.org/10.7721/chilyoutenvi.17.3.0146
https://doi.org/10.7721/chilyoutenvi.17.3.0146
https://doi.org/10.1177/15248380211069072
https://doi.org/10.3389/fpsyg.2023.1247483
https://doi.org/10.1177/21582440211068457
https://doi.org/10.1177/21582440211068457
https://doi.org/10.1080/26410397.2022.2152550
https://doi.org/10.1080/26410397.2022.2152550
https://www.routledge.com/A-Handbook-of-Children-and-Young-Peoples-Participation-Conversations/Percy-Smith-Thomas-OKane-Imoh/p/book/9781032007397
https://www.routledge.com/A-Handbook-of-Children-and-Young-Peoples-Participation-Conversations/Percy-Smith-Thomas-OKane-Imoh/p/book/9781032007397
https://www.routledge.com/A-Handbook-of-Children-and-Young-Peoples-Participation-Conversations/Percy-Smith-Thomas-OKane-Imoh/p/book/9781032007397
https://www.routledge.com/A-Handbook-of-Children-and-Young-Peoples-Participation-Conversations/Percy-Smith-Thomas-OKane-Imoh/p/book/9781032007397


GREATER
Adult Support for Meaningful Child Participation in Preventing and Responding to Child Sexual Exploitation and Abuse 44

Powell, M. A., & Smith, A. B. (2009). Children’s Participation 
Rights in Research. Childhood, 16(1), 124-142. https://doi.
org/10.1177/0907568208101694
 
Punch, S. (2002). Research with Children: The Same or 
Different from Research with Adults? Childhood, 9(3), 321-
341. https://doi.org/10.1177/0907568202009003005
 
Shamrova, D. P., & Cummings, C. E. (2017). Participatory 
action research (PAR) with children and youth: An 
integrative review of methodology and PAR outcomes for 
participants, organizations, and communities. Children 
and Youth Services Review, 81, 400-412. https://doi.org/
https://doi.org/10.1016/j.childyouth.2017.08.022 

 
Sime, D. (2008). Ethical and methodological 
issues in engaging young people living in poverty 
with participatory research methods. Children’s 
Geographies, 6(1), 63 - 78. http://www.informaworld.
com/10.1080/14733280701791926
 
The Australian National University. (2018). Principles 
for Trauma-Informed Child Participation in Trauma 
Research and Resource Development.  The Australian 
National University. https://d2p3kdr0nr4o3z.cloudfront.
net/content/uploads/2018/11/06093112/Child-Participation-
Principles-from-ANU.pdf
 
Theis, J. (2001). Participatory Research with Children 
in Vietnam. In H. B. Schwartzman (Ed.), Children and 
Anthropology: Perspectives for the 21st Century (pp. 99-
109). Bergin & Garvey. 

Tiefenthaler, S., Schmidt, K., & von Köppen, M. (2023). 
Participatory research in institutional contexts: achieving 
ethical symmetry in research practice. Educational 
Action Research, 31(4), 709-727. https://doi.org/10.1080/096
50792.2022.2062408 

Tisdall, E. K. M. (2013). The Transformation of Participation? 
Exploring the Potential of ‘Transformative Participation’ 
for Theory and Practice around Children and Young 
People’s Participation. Global Studies of Childhood, 3(2), 
183-193. http://journals.sagepub.com/doi/pdf/10.2304/
gsch.2013.3.2.183
 
Tisdall, E. K. M. (2017). Conceptualising children and young 
people’s participation: examining vulnerability, social 
accountability and co-production. The International 
Journal of Human Rights, 21(1), 59-75. https://doi.org/10.108
0/13642987.2016.1248125

Twum-Danso Imoh, A. (2023). Adults in Charge: The 
Limits of Formal Child Participatory Processes for Societal 
Transformation. In B. Sandin, J. Josefsson, K. Hanson, & 
S. Balagopalan (Eds.), The Politics of Children’s Rights 
and Representation (pp. 59-80). Springer International 
Publishing. https://doi.org/10.1007/978-3-031-04480-9_3
 
Twum-Danso Imoh, A., & Okyere, S. (2020). Towards 
a more holistic understanding of child participation: 
Foregrounding the experiences of children in Ghana 
and Nigeria. Children and Youth Services Review, 
112, 104927. https://doi.org/https://doi.org/10.1016/j.
childyouth.2020.104927
Viviers, A., & Lombard, A. (2013). The ethics of children’s 
participation: Fundamental to children’s rights realization 
in Africa. International Social Work, 56(1), 7-21. https://doi.
org/10.1177/0020872812459066
 
Wall, J. (2022). From childhood studies to childism: 
reconstructing the scholarly and social imaginations. 
Children’s Geographies, 20(3), 257-270. https://doi.org/10.10
80/14733285.2019.1668912
 
WePROTECT Global Alliance. (2016). Preventing and 
Tackling Child Sexual Exploitation and Abuse (CSEA): A 
Model National Response. WePROTECT Global Alliance. 
https://www.weprotect.org/wp-content/uploads/
WePROTECT-Model-National-Response.pdf

WePROTECT Global Alliance. (n.d.). Mapping child and 
survivor participation initiatives. WePROTECT Global 
Alliance. Retrieved 16 April 2024 from https://www.
weprotect.org/response/child-survivor-participation/
mapping-participation-initiatives/

West, A. (2007). Power Relationships and Adult 
Resistance to Children’s Participation. Children, Youth 
and Environments, 17(1), 123-135. https://www.jstor.org/
stable/10.7721/chilyoutenvi.17.1.0123

Young-Breuhl, E. (2012). Childism: Confronting Prejudice 
Against Children. Yale University Press. https://yalebooks.
yale.edu/book/9780300192407/childism/

https://doi.org/10.1177/0907568208101694
https://doi.org/10.1177/0907568208101694
https://doi.org/10.1177/0907568202009003005
https://doi.org/https:/doi.org/10.1016/j.childyouth.2017.08.022
https://doi.org/https:/doi.org/10.1016/j.childyouth.2017.08.022
http://www.informaworld.com/10.1080/14733280701791926
http://www.informaworld.com/10.1080/14733280701791926
https://d2p3kdr0nr4o3z.cloudfront.net/content/uploads/2018/11/06093112/Child-Participation-Principles-from-ANU.pdf
https://d2p3kdr0nr4o3z.cloudfront.net/content/uploads/2018/11/06093112/Child-Participation-Principles-from-ANU.pdf
https://d2p3kdr0nr4o3z.cloudfront.net/content/uploads/2018/11/06093112/Child-Participation-Principles-from-ANU.pdf
http://journals.sagepub.com/doi/pdf/10.2304/gsch.2013.3.2.183
http://journals.sagepub.com/doi/pdf/10.2304/gsch.2013.3.2.183
https://doi.org/10.1080/13642987.2016.1248125
https://doi.org/10.1080/13642987.2016.1248125
https://doi.org/10.1007/978-3-031-04480-9_3
https://doi.org/https:/doi.org/10.1016/j.childyouth.2020.104927
https://doi.org/https:/doi.org/10.1016/j.childyouth.2020.104927
https://doi.org/10.1177/0020872812459066
https://doi.org/10.1177/0020872812459066
https://doi.org/10.1080/14733285.2019.1668912
https://doi.org/10.1080/14733285.2019.1668912
https://www.weprotect.org/wp-content/uploads/WePROTECT-Model-National-Response.pdf
https://www.weprotect.org/wp-content/uploads/WePROTECT-Model-National-Response.pdf
https://www.weprotect.org/response/child-survivor-participation/mapping-participation-initiatives/
https://www.weprotect.org/response/child-survivor-participation/mapping-participation-initiatives/
https://www.weprotect.org/response/child-survivor-participation/mapping-participation-initiatives/
https://www.jstor.org/stable/10.7721/chilyoutenvi.17.1.0123
https://www.jstor.org/stable/10.7721/chilyoutenvi.17.1.0123
https://yalebooks.yale.edu/book/9780300192407/childism/
https://yalebooks.yale.edu/book/9780300192407/childism/


GREATER
Adult Support for Meaningful Child Participation in Preventing and Responding to Child Sexual Exploitation and Abuse 45

ENDNOTES

1.	 ECPAT International. (2024) Child and Youth 
Participation Strategy 2024-2029. p. 2.

2.	 https://www.bridgespan.org/insights/nonprofit-
organizational-effectiveness/nonprofit-operating-
models

3.	 Booth, G., & Johnson, R. (2022). Weaving a Collective 
Tapestry: A Funder’s Toolkit for Child and Youth 
Participation. Elevate Children Funders’ Group.

4.	 Alanen, L. (2001). Explorations in Generational 
Analysis. In L. Alanen & B. Mayall (Eds.), 
Conceptualizing Child-Adult Relations (pp. 11-22). 
Routledge/Falmer, p. 15.

5.	 Mannheim, K. (1982). The Problem of Generations. In 
C. Jenks (Ed.), The Sociology of Childhood: Essential 
Readings (pp. 256-269). Batsford Academic and 
Educational Limited. 

6.	 Edmunds, J., & Turner, B. S. (2005). Global 
Generations: social change in the twentieth century. 
The British Journal of Sociology, 56(4), 559-577. 

7.	 Alanen, L. (2001). Explorations in Generational 
Analysis. In L. Alanen & B. Mayall (Eds.), 
Conceptualizing Child-Adult Relations (pp. 11-22). 
Routledge/Falmer, p. 17.

8.	 Adami, R. (2023). Childism – on Adult Resistance to 
Children’s Rights. In R. Adami, A. Kaldal, & M. Aspán 
(Eds.), The Rights of the Child: Legal, Political and 
Ethical Challenges (pp. 127-147). Brill | Nijhoff. 

9.	 Wall, J. (2022). From childhood studies to childism: 
reconstructing the scholarly and social imaginations. 
Children’s Geographies, 20(3), 257-270. 

10.	 Alanen, L., & Mayall, B. (Eds.). (2001). Conceptualizing 
Child-Adult Relations. Routledge/Falmer. 

11.	 West, A. (2007). Power Relationships and Adult 
Resistance to Children’s Participation. Children, 
Youth and Environments, 17(1), 123-135. 

12.	 Bolgrien, A., Levison, D., & Vavrus, F. (2021). 
Generational Power in Research with Children: 
Reflections on Risk and “Voice”. In D. Levison, M. J. 
Maynes, & F. Vavrus (Eds.), Children and Youth as 
Subjects, Objects, Agents: Innovative Approaches to 
Research Across Space and Time (pp. 227-243). 

13.	 Kiili, J., Lehto-Lundén, T., Moilanen, J., Kannasoja, S., 
& Malinen, K. (2024). Collaborating with children: 
intergenerational research encounters. International 
Journal of Social Research Methodology, 1-14. 

14.	 Bolgrien, A., Levison, D., & Vavrus, F. (2021). 
Generational Power in Research with Children: 
Reflections on Risk and “Voice”. In D. Levison, M. J. 
Maynes, & F. Vavrus (Eds.), Children and Youth as 
Subjects, Objects, Agents: Innovative Approaches 
to Research Across Space and Time (pp. 227-243). 
Springer International Publishing. 

15.	 https://www.coe.int/en/web/gender-matters/sex-and-
gender#17

16.	 https://www.britannica.com/list/6-cultures-that-
recognize-more-than-two-genders

17.	 https://www.pbs.org/independentlens/content/two-
spirits_map-html/

18.	 ECPAT International. (2022). Disrupting harm – 
conversations with young survivors about online 
child sexual exploitation and abuse. Global 
Partnership to End Violence against Children. p. 12.

19.	 Ngutuku, E., & Okwany, A. (2017). Youth as 
Researchers: Navigating Generational Power Issues 
in Adolescent Sexuality and Reproductive Health 
Research. Childhood in Africa, 4(1), 70-82. 

20.	 https://www.linkedin.com/pulse/reflexivity-
positionality-how-we-impact-analysis-larry/

21.	 Ibid.
22.	 Ibid.
23.	 Maria Luisa, F., & Livi, S. (2015). How reflexivity 

enhances organizational innovativeness: The 
mediation role of team support for innovation and 
individual commitment. Knowledge Management 
Research & Practice, 14.

24.	 Hunleth, J. (2011). Beyond on or with: Questioning 
power dynamics and knowledge production in 
‘child-oriented’ research methodology. Childhood, 
18(1), 81-93. 

25.	 Valentin, K., & Meinert, L. (2009). The adult North 
and the young South: Reflections on the civilizing 
mission of children’s rights. Anthropology Today, 
25(3), 23-28. 

26.	 Jiménez, E. (2021). Decolonising concepts of 
participation and protection in sensitive research 
with young people: local perspectives and decolonial 
strategies of Palestinian research advisors. 
Childhood, 28(3). 

27.	 Sinervo, A., & Cheney, K. E. (2019). NGO Economies 
of Affect: Humanitarianism and Childhood in 
Contemporary and Historical Perspective. In 
K. Cheney & A. Sinervo (Eds.), Disadvantaged 
Childhoods and Humanitarian Intervention: 
Processes of Affective Commodification (pp. 1-36). 
Palgrave MacMillan. 

28.	 Smith, A. B., & Bjerke, H. (2009). Children’s 
Citizenship. In N. J. Taylor & A. B. Smith (Eds.), 
Children as citizens? International voices (pp. 15-34). 
Otago University Press. 

29.	 Cheney, K. E. (2018). Decolonizing Childhood Studies: 
Overcoming Patriarchy and Prejudice in Child-
related Research and Practice. In S. Spyrou, R. Rosen, 
& D. T. Cook (Eds.), Reimagining Childhood Studies 
(pp. 91-104). Bloomsbury. 

30.	 Jiménez, E. (2021). Decolonising concepts of 
participation and protection in sensitive research 
with young people: local perspectives and decolonial 
strategies of Palestinian research advisors. 
Childhood, 28(3). p. 358.

31.	 Smith, A. B., & Bjerke, H. (2009). Children’s 
Citizenship. In N. J. Taylor & A. B. Smith (Eds.), 
Children as citizens? International voices (pp. 15-34). 
Otago University Press.

32.	 Christensen, P., & Prout, A. (2002). Working with 
Ethical Symmetry in Social Research with Children. 
Childhood, 9(4), 477-497.

33.	 Ibid.

https://www.bridgespan.org/insights/nonprofit-organizational-effectiveness/nonprofit-operating-models
https://www.bridgespan.org/insights/nonprofit-organizational-effectiveness/nonprofit-operating-models
https://www.bridgespan.org/insights/nonprofit-organizational-effectiveness/nonprofit-operating-models
https://www.coe.int/en/web/gender-matters/sex-and-gender#17
https://www.coe.int/en/web/gender-matters/sex-and-gender#17
https://www.britannica.com/list/6-cultures-that-recognize-more-than-two-genders
https://www.britannica.com/list/6-cultures-that-recognize-more-than-two-genders
https://www.pbs.org/independentlens/content/two-spirits_map-html/
https://www.pbs.org/independentlens/content/two-spirits_map-html/
https://www.linkedin.com/pulse/reflexivity-positionality-how-we-impact-analysis-larry
https://www.linkedin.com/pulse/reflexivity-positionality-how-we-impact-analysis-larry


GREATER
Adult Support for Meaningful Child Participation in Preventing and Responding to Child Sexual Exploitation and Abuse 46

34.	 Cheney, K. E. (2023). Overcoming the Adult Gaze 
in Participatory Research with Young People. In B. 
Percy-Smith, N. P. Thomas, C. O’Kane, & A. Twum-
Danso Imoh (Eds.), A New Handbook of Children 
and Young People’s Participation: Conversations 
for Transformational Change (pp. 44-52). Taylor & 
Francis. 

35.	 Gallacher, L.-A., & Gallagher, M. (2008). 
Methodological Immaturity in Childhood Research? 
Childhood, 15(4), 499-516. 

36.	 Ibid, p. 512.
37.	 The Australian National University. (2018). Principles 

for Trauma-Informed Child Participation in 
Trauma Research and Resource Development. The 
Australian National University.

38.	 Ibid.
39.	 Cody, C., & Soares, C. (2023). Group work as a 

mechanism for the collective participation of 
children and young people with lived experience 
of child sexual abuse and exploitation: Practitioner 
briefing.

40.	 The Australian National University. (2018). Principles 
for Trauma-Informed Child Participation in 
Trauma Research and Resource Development. The 
Australian National University.

41.	 Cody, C., & Soares, C. (2023). Group work as a 
mechanism for the collective participation of 
children and young people with lived experience 
of child sexual abuse and exploitation: Practitioner 
briefing.

42.	 The Australian National University. (2018). Principles 
for Trauma-Informed Child Participation in 
Trauma Research and Resource Development. The 
Australian National University p. 5.

43.	 Child Welfare Information Gateway. (2015). 
Developing a Trauma-Informed Child Welfare 
System. p. 6.

44.	 The Australian National University. (2018). Principles 
for Trauma-Informed Child Participation in 
Trauma Research and Resource Development. The 
Australian National University.

45.	 Olsen, R. K. (2023). Key factors for child participation 
– an empowerment model for active inclusion in 
participatory processes [Hypothesis and Theory]. 
Frontiers in Psychology, 14.

46.	 Ibid.
47.	 Ibid, p. 8.
48.	 Ibid.
49.	 Ibid.
50.	 Ibid, p. 9.
51.	 Tisdall, E. K. M. (2013). The Transformation 

of Participation? Exploring the Potential of 
‘Transformative Participation’ for Theory and Practice 
around Children and Young People’s Participation. 
Global Studies of Childhood, 3(2), 183-193. 

52.	 The Committee on the Rights of the Child (2009) 
General Comment No.12. The Right of the Child to be 
Heard. CRC/C/GC/12

53.	 Cody, C., & Soares, C. (forthcoming). Are the nine 
enough? Unpacking universal child participation 
requirements when engaging with young survivors 
of childhood sexual violence. 

54.	 Booth, G., & Johnson, R. (2022). Weaving a Collective 
Tapestry: A Funder’s Toolkit for Child and Youth 
Participation. p. 33-34.

https://www.refworld.org/legal/general/crc/2009/en/70207
https://www.refworld.org/legal/general/crc/2009/en/70207




GREATER
Adult Support for Meaningful Child Participation in Preventing and Responding to Child Sexual Exploitation and Abuse 48

328/1 Phaya Thai Road, 
Ratchathewi, Bangkok, 
10400, Thailand

Telephone: 	 +662 215 3388
Email: 	 info@ecpat.org 
Website: 	 www.ecpat.org

INTERNATIONAL

For more information :


	_Int_udFiHnLl
	_Int_GB9l2sTz
	_Int_P1Vdlki9
	_Int_sWCEJLDJ
	Activity_1
	Activity_2
	Activity_3
	Activity_4
	Activity_5
	Activity_6
	Activity_7
	Activity_8
	Activity_9
	Activity_10
	Activity_11
	Activity_12

